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Abstract 
This paper analyzes the structural content of foreign language discourse. Flexibility, mobility, fluidity and self-development of 
the discourse are closely connected with the ability of people to retain in their memory and to momentarily elicit from it an 
enormous number of words necessary for the process of constant communication. Teaching a foreign language discourse as a 
super-complex self-developing system can be successfully improved due to the methodological technique we have elaborated and 
described in the paper. We explore a model of teaching that has an interdisciplinary status and is based on synergetic principles, 
where language, environment and linguistic personality constitute an open super-complex self-developing system with a 
considerable accent on personal effort. 
© 2014 The Authors. Published by Elsevier Ltd. 
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1. Introduction 
This article considers a number of issues concerning methods of teaching a foreign language (foreign discourse) 
as a super-complex, self-developing system and teaching practices both in Russia and abroad. This article highlights 
those aspects which have not been fully examined in academia and which remain unresolved in the modern system 
of education, including linguistics. In the course of our research we have worked out a methodology for teaching a 
foreign language (foreign discourse) as a super-complex, self-developing system. This methodology is determined 
by a synergetic approach to the language and its teaching, which in its turn presents a new developmental direction 
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that is in its formative stage at the present moment. In terms of a synergetic approach a language is considered as a 
super-complex system, which is as we have already pointed out, constantly self-developing and functioning based on 
several parameters such as its stability and status as a discursive, culturological, sociocultural, eco-linguistic and, 
socio-regulatory system. This approach is contingent on the core principles of the methodology of contemporary 
scholarly work that is designated ‘complex thinking’, one of the originators of which was Edgar Morin (Morin, 
2005). 
2. Methodology 
We have worked out a methodology for teaching foreign discourse taking into consideration modern 
philosophical and academic experiences which enrich a language model, in our case a model of teaching a foreign 
language as a super-complex, self-developing system consistent with not only linguistic rules but also with universal 
evolutionary laws, to which any system is subject in its development, as well as due account of the knowledge about 
the nature of the language itself (Sysoev, 2009; Millrood, 2013; Nyman, Gural, Smokotin, Bovtenko, 2013). In more 
detail, the aim of our research is to work out the theoretical principles of the methodology of teaching foreign 
discourse as a super-complex self-developing system, and to prove it through experimental teaching. 
As the basis of our research we take the Sinclair and Coulthard model for analyzing spoken language, which was 
developed from classroom discourse in general secondary classrooms (Sinclair & Coulthard, 1975; McCarthy, 
1991). Their model was created under the great influence of Michael A.K. Halliday in his functional approach to 
language. It must be emphasized that in his system special significance is ascribed to social functions (Halliday, 
1978). John M. Sinclair and Malcolm Coulthard created a model for describing a “teacher-pupil” dialogue, based on 
the hierarchy of units of discourse. In their research, the British linguists applied the criteria of structural linguistics, 
at the basis of which lay formalized steps of discourse. Their approach is not the only true one, but it presents a 
relatively simple model connected with the study of speech acts. Sinclair and Coulthard found in the classroom 
speech of traditional native speakers a strict, rigid pattern followed by teachers and students as they speak with each 
other in accordance with strictly fixed notions about their roles. In this case, one can see that their communication is 
formed by highly structured patterns. In our research, we have managed to modify the Sinclair and Coulthard model 
and integrate it into real situations, which will be presented in our research findings.  
Both in teaching a foreign language and teaching foreign discourse the principles which provide expediency and 
efficiency are implemented first of all. Taking into account the fact that the syllabus of the linguists is variable and 
the methodology of teaching a foreign language (foreign discourse) as a self-developing system has not been fully 
worked out, we think it is important to continue to work in this direction. So research in terms of the synergetic 
approach to teaching foreign discourse is directed towards fulfilling the professional demands of language students 
and creating the pedagogical conditions that mold a professional consciousness and behavior which in their turn 
determine the acquisition of effective strategies to identify the ways of working out problems in the future 
professional activity of a linguist, and to give the opportunity for graduates to join a common European system of 
education and international communication through the strategies of intercultural professional integrity. 
Taking into consideration the fact that the graduates of Higher Educational Institutions work not only in Russia 
but also in many foreign countries, they have to acquire the linguistic and sociocultural knowledge to find linguistic 
and sociocultural areas of interest that encourage further self-development, such as the necessary information, its 
perception and its application in the future work of a linguist. It necessitates reconsideration of the whole system of 
education in Secondary Schools and the linguistic system of education in general. 
The Higher Education reforms initiated by the Bologna Process include new requirements for teaching a foreign 
language in the system of Higher Education. They imply the necessity to implement more effective approaches and 
resources; the determination of directions and objectives of language teaching and learning methods in high school; 
development work and advanced experiments which give the opportunity to create and implement a pattern of 
effective academic activities under defined training conditions; creative development of language teaching 
methodology which encourages students’ initiatives and creativity and leads to the improvement of the quality of 
academic activities. It is also efficient to define the levels of language proficiency that would allow language 
teachers to monitor and assess students’ achievements at each stage of their learning. 
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All the above mentioned facts allow us to draw the conclusion that it is necessary to create academically proven 
methods of teaching foreign languages (foreign discourse) as a super-complex, self-developing system. 
As many linguist graduates do not learn the language simply within the framework of the 5-year State 
Educational Standard but continue to do so within interdisciplinary studies and are involved in different educational 
and research projects both in Russia and abroad, they fully comprehend the deeply woven discursive linguistic 
issues by themselves, and for most of them this becomes an integral and necessary part of their professional 
education. So, to sum up, a self-learning ability means stable cognitive motivation and psychological readiness 
based on communicative competence, which includes linguistic, sociocultural, discursive and sociolinguistic 
competences. 
It should be noted that the specific features of teaching foreign discourse as a super-complex, self-developing 
system and as a means of communication with speakers of other languages allows us to pursue together the main 
objectives, mainly learning other educational objectives. As a whole, they allow us to define the content, methods, 
principles and resources of education. Thus, language acquisition and consciousness in its learning are achieved 
because the purposeful process of education is very close to real life situations, which are determined by project 
activities and the use of situational models through discourse analysis.  
Modification of goals leads to the modification of all the components of the system: the content, organizational 
and methodological principles, the material, curriculum, teaching and learning methods, control assessment and 
testing of the language level. This is quite common for teaching foreign discourse as a super-complex, self-
developing system. 
3. Results and discussion 
In line with practical experience, teaching foreign discourse can be improved within the framework of the 
standard minimum (regional component) based on foreign discourse teaching methods developed by us and based in 
its turn on a pattern of  foreign discourse teaching as a super-complex, self-developing system aimed at independent 
work with authentic texts, tasks and exercises which can be found in the textbook This is America Today (Gural, 
Smokotin, 2007), and in the portfolio which has different discursive dialogues for language students. It should be 
pointed out that the method worked out by us is based on the pattern of  foreign discourse teaching as a super-
complex, self-developing system which is a comprehensive system of synergetic aspects of a foreign language and 
discourse analysis determined by a specific environment as an open super-complex system in which the interaction 
between language and culture takes place and at the bifurcation point new meanings are born, which serves the basis 
for the self-development of foreign discourse as a super-complex, self-developing system. The results of teaching 
foreign discourse have been described using the terminology of competence, knowledge and skills, and they are 
supposed to be arranged as criteria described according to specific parameters. 
Definition of objectives depends on their formulation, which is affected by internal and external factors. The 
Higher Education reforms, different needs, motivation, etc., can be considered as such factors. 
Determination of the objective of teaching foreign discourse as a super-complex, self-developing system implies 
detailing the components of the pattern of language proficiency such as communicative competence (Canale, 1980; 
Bim, 2001), language and strategic competence including human factors and their implementation. These factors are 
audio-visual competences, receptive and productive skills, which help develop the four communicative skills: 
listening, speaking, reading and writing, considered as an integral system. 
The development of language competence in future linguists implies further acquisition of organizational and 
pragmatic competences and the ability to use foreign languages to expand knowledge about the world around us, and 
a linguistic and sociocultural view of the world, which contribute to the development of discourse analysis as an 
interdisciplinary subject. 
Determination of the final objectives includes the description of the level of language proficiency according to the 
curriculum. Also, we have to remember that there are not any levels peculiar to a definite subject. If we can use all 
the above-mentioned facts as communicative tasks and content common for all levels of language proficiency we 
can see the difference between the four communicative skills (listening, speaking, reading and writing). Also, as all 
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students have differing levels of competence, it makes sense  to define objectives according to the actual level of 
language proficiency. 
The objective of foreign discourse as a component of intercultural competence is to give the opportunity for 
future specialist linguists to prepare for effective cross-cultural communication and to overcome cultural barriers, 
among others. 
Such objectives of teaching foreign discourse are related in our opinion to contemporary methods of education 
and development that include continuing education, tolerance and mutual understanding, recognition of other 
people’s self-determination and cultural diversity (Safonova, 1998). 
The issue of teaching foreign discourse as a super-complex, self-developing system cannot be considered 
separately from syllabus content in general. Here we have to remember that the syllabus changes and depends on its 
objectives. Among the components of teaching foreign discourse to secondary school students there are such things 
as sphere of communication, situation of communication, subject, texts, general and cross-cultural competence, 
language and speech skills, communicative and intellectual changes in discourse analysis (distinguishing the pattern 
of conversation, determining the frames of the beginning and end of a conversation, defining initial steps, finding a 
verbal sustainer of the conversation and the point of bifurcation, and so on). 
When defining a syllabus, the question arises about the ratio of communicative skills such as speaking, listening, 
reading and writing. Their integration assumes great importance as it creates the conditions for the development of 
coherent communicative competence based on foreign discourse which has turned into a cohesive and non-linear 
language structure with speech acts which give the opportunity for the students to observe how meaning is produced 
and transformed within the discourse. 
4. Conclusion 
Experience has shown that to improve the syllabus for foreign discourse teaching of language students it is 
necessary to take authentic texts in accordance with the theoretical course of the lectures, which have an innovative 
aspect demonstrating that foreign discourse is a super-complex, self-developing system. In this instance the textbook 
by S. K. Gural and, V. M. Smokotin This is America Today can be used as it contains challenging reflections on the 
UN Decade of Education for Sustainable Development (2005-2014) proposed by UNESCO in 2005, such as 
environmental protection, health, education, human rights, intercultural understanding and peace, cultural diversity, 
etc., and also portfolios with discursive dialogues by Leo Jones from the textbook Function of English (Jones, 1981), 
as well as dialogues from the recent book The Thirteenth Tale by D. Setterfield (2007). The content is defined by the 
level of knowledge and intelligence of the students when the subject matter and cultural component and the 
development of critical thinking skills are taken into consideration. All this certainly improves discourse analysis 
teaching as a super-complex, self-developing system and in future it will convey how emerging problems and issues 
are resolved, and aid success in international communication.  
When we were writing the textbook and portfolio, we used works by H. P. Grice (1989), D. Hymes (1974) and 
J. Firth (1953), which contain the theory of how to avoid conflict or damage during communication, and the 
universal principles and means for successful communication used in the English-speaking community. Within 
communicative globalization they spread to other cultures and are assimilated as a necessary factor of intercultural 
communication. 
We should remember that in the era of globalization the main principles of the stable development of all spheres 
of society can affect language development: modification of languages, appearance of neologisms, linguistic 
borrowings and their impact, the notion of sustainable language development. Also, a case study of language 
development can encourage the understanding of the peculiarities of modern socioeconomic and political 
developments. 
Thus, the achievements of certain linguistic sub-disciplines such as sociolinguistics, cultural linguistics, 
psycholinguistics, gender linguistics, eco-linguistics, among others, should be applied both in defining a syllabus for 
linguistic education and its integrative role. 
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